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Today’s Agenda

Why and What Rubrics

Rubric Calibration Preview

Building a Culture of Rubric Assessments
Why ePortfolios

ePortfolios in Practice
Q&A



WHAT COUNTS AS GOOD (ENOUGH)
EVIDENCE?:

Gathering meaningful,
useful, and sustainable
assessment



FROM CREATION TO CAPTURE:
MEASURING LEARNING & IMPROVEMENT

e Balancing Summative and Formative

— Summative = Assessment at the end of a program/year/college
career to measure total learning gains

— Formative = Assessment done at intervals within the process

e Balancing Direct and Indirect

— Indirect = Assessment student’s perceived learning based
guestions asked of them

e National Surveys: NSSE, CIRP
e Local Surveys, Course evaluations
* Focus groups

— Direct = Assessment of student’s demonstration of learning
based upon student developed artifacts

e Writing samples, reflections papers, journals,

e Policy papers, information booklets, non-text products of
student work (videos, art projects, tutorials)

e CLA, VALUE Rubrics, Portfolios




Step 1: All Gen Ed Courses reported as addressing and

Exa m ple Of assessing Info. Tech. Literacy identified as potential courses

from which to request artifacts. (54 courses)
Process

~
Step 2: Of courses identified; approx. 20% were randomly

selected for sample (10 courses, 36 total sections)

From: Carroll Community [ J

College N
Step 3: Within each selected course, 2 students randomly

Flow chart of sequential selected by roster # to submit artifacts (74 artifacts)

steps in the request, ] J

submission, and scoring of
student artifacts for Step 4: Start of semester, department chairs notified of

. courses in from which artifacts were to be requested. Chairs
Learning Goal 4:

. worked with individual faculty to fulfill request.
Information and technology ]

literacy.

[ Step 5: Artifacts submitted to Director of Learning Outcomes }
for scorin,cz.| (66 artifacts)

Step 6: Faculty scoring team met at the close of spring semester
for a norming session and scoring. (62 artifacts)




Commonalities among rubrics

 Motivated by:
— Need for among-campus communication
— Mobile students

— Belief that, in spite of uniqueness, core outcomes
are shared



Rubrics - Definition

e Etymology: Red (ochre)

 Red markings used as directions in
religious services

 Red markings by teachers on student
assignments

e A formal scoring tool
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Rubric: A scoring tool
used in assessment.

Criteria

Ramesh Sabetiashraf

Terminology

Levels

Class Participation
Poor Fair
1 pts 2 pts

f Attendance

Questions
and
Comments

Online
Participation

Poor
Missed mare than 30%
of class time (no show,
late arrival, early
departure)

Poor
Does not ask questions
ar make comments
about subject matter.
Ask questions unrelated
to subject matter.

Poor
Does not participate in
online discussions, only
participates when needs
help, or participates
without a cause to show
participation,

N

Fair
Missed 5% to 309
of class time

Fair
Ask questions and
make comments
when absolutely
has to.

Fair
Participates in
online discussions
faily, but not often
enough. Helps
others with their
questions,

Good
Mewver missed a class

Good
ask related questions and
participates in discussions
effectively.

Good
Participates with relative
guestions and comments,
helps others readily and
willingly without
expectations, keeps the
online momentum going.

_/

—~,

7

Descriptors




Why Rubric

Clear Learning
Expectations Activities
Assessments Sle Accountability

Analysis
Understanding of
Student Learning



AAC&U Perspectives

Standards-based Assessments vs.
Standardized

Faculty Developed
Focused on Competence vs. Deficits
Based on Student Work

Demonstrated over time vs. Snapshot
VALUE Rubrics



Overcoming Objections

Common Objections:

e Rubrics are misunderstood: “I use rubrics all the time, mine just
look different.”

e Too Restrictive: “I can’t grade the way I’'m used to”
e Too Structured: “What if | forget to include a criteria?”

e Handling exceptions: “lI don’t know how/what I’'m going to grade
until | get student submissions.”

e |nstitutional rubrics: “They don’t work for me. That’s not how |
teach my students.”

e Where do | begin? “l don’t mind using them, but | need resources’
e “THEY’RE TOO MUCH WORK.” distribution, grading, printing, etc.

)



Overcoming Objections

e Student gets a B on a paper. Does she realize
her strengths and weaknesses?

Do the department or program know of its
students strengths and weaknesses? Does the
institution know?

e Certain technologies can help



Accountability

Limits in standardized assessments

Data collection

Course, program and institutional
effectiveness

Meeting standards
Aligning with internal and external outcomes

Accreditation



INTEGRATIVE LEARNING VALUE RUBRIC

Jfor prare fftrmation, plas contact salil aso.org

Definition

[ntegrative learning i$ an understanding and a disposition that a student Tueds across the curriculum and cocurrieuluen, from making sirple connections ameng ides and expenences 1o synthestang and
trarsferring Jearmimg Lo new comyplex situations within and beyond the campus

Evirluaiors are encouraped to assipn o zevo to any work sample or collection of work that doey nof meet benchmark feell one) level performance.

Connections to Experience

Cotmzcty Fedevant experisnee and avadnsic
Amanedge

Connections to Discipline
Sesr (mades) conmections aeross dissiplines,

perspactives

Transfer

Adupts and appihes pkillt, abilities, theorter, o

moethodnbgtes geined 16 one Sifwation fo nay

Sitneations

Integrated Communication

. Reflection and Self-Assessment
Dremanstrates a developing sense of seff ara

dearner, Esitlding on oy expenisnces i respond
i new and challsnging comtescy (may be evident

i selfarsenraens, rafective, or creative work)

broaden o points of view

classroom (including life expeniences and
acacermic experiences such as internships
and traved abroad) o deepen

understanding of [iddds of study and 1o

avariely of conteds (eg, famniy lfe,
artistic participation, avic ivolvement,
work expenience], 10 illuminate
concepis/ theores Trameworks of [elds
ol study

Independently conmects exampies, facts
or theories from more than one field of
study or perspertive

Independently creates wholes out of
rmultiple parts (synthesizes) or draws
conclusions by combining eamples, faos,
or theones [romm more than one fied of

stucy or perspedive,

Adlapis and applies skills, abilities, theoriss,
or methodolomes: ganed inone siuation
Lo new siluations to solve problems or

explore issues.,

Ackits and apolies, independently, skills,
abilities, thermries, or methodologies gmed
in ome situation Lo pew situations to solve
difficult problems or explore complex
issues in original ways.

Fulfills the assignment(s) by chocsinga. | Fulfills the assignmesa(s) by choosing a
Format, languape, o graph (or other visual | format, Tnpuage, or graph (or other visual
represeritalion) in ways that enhance | representation) to explicitly connect
meaning, making cear e content and form, demonstrating
mnierdependence of language and awareness of purpose and audience

mganing, thought, and expression.

Envisiors a future sell (and possibly Evilutes chianges m own lerming over

rnuthees plars that bl on past Lirne, recogrizing complex contextual
experienies) that have ocourred across. | Factors (e, works with ambiguity and
rnultiple and diverse coniexts. risk, deals with [rustration, considers

ettieal frarmeworks),

Articulates strengths and challenpes

Capstone Milestones Benchmark
4 3 2 1
Meaningfully synthesizes connections | Effectively selects and develops Compares life experiences and academic | Identifies connections between e
armong experiences ouside of teformal | examples of e experiences, drawn from | knowledie wo infer differences, 25 well a5 | experiences and those academic texts and

sirmilanities, and acknowledge ik perceived as similar and related
perspectives other than own., Ly O ILEresls,
When prompled, connects ermples, When prompled, presents examples, [ads,

facts, or theories from more than one field | or theomes froem more than one feld of
of study or perspective, study or perspective

s shlls, abxlivies, theories, or Usess, i basic wany skalls, alailities,
methodolopies gained in one situation ina | theres, o methodologes gined in one
1w SN to contribute to silualion in a new situation.
understanding of problems or issues.

Fuliills the assigrment(s) by chioosmga | Fulfills the assignmeni(s) (Le 1o produce
[ormat, languape, or grapi (or other visual | an essay, 3 poster, a video, 2 PowerPoint
representation) il connects ina basic | presentition, €0c)in an appropriate
way what is beng communicated form.

{oorert) with how it 18 said (foem),

Deseribes own performances with peneral
{within speaific performances or events) | deseriptoss of success and fallure
Ly increase effectivensss in different
contexts (through increased self-
dwareness),



*Rubrics Basics

Criteria

L
rransferring

C i Di i

INTEGRATIVE LEARNING VALUE RUBRIC

i avere information, pliase contacd vabeliaain.org

Capstone

.:\ld;(\ln@ﬂ'uﬂy synthesizes connections

among experiences outside of the formal
dassroom (ncluding life experiences and
academic expenences such as internships
arxd travel abroad) 1o deepen

understanding of felds of study and 1o

broaden own points of view:

¢ ereztes wholes oul of

to Discip
Seer [madkes) conmections across diseiplines,
peripectives

Transfer

Adgpor and applies skills, abilivies, sheariss, or
wserhodulogies gained in one sirsaion i na
sithations

Integrated Communication

Reflection and Self-Assessment
Dremonstrates a developing sense of self ara
dearner, busidiing on pricr experionses fo respond
0 new and shallenging contescis (miay be evident
18 selfeassesmeni, reflective, o oreative work)

mnudtiple parts (synthesizes) or draws
conclusions by combining ecmples, lacs,
or theories froen more than one field of
study or perspective.

| ctapts amd spplies, independertly, skils,

ahsilities, theoris, or methodologies gained
in one sitution to new situations to solve
difficult problems or explore complex
issues in original ways.

Tulfills the assignment(s) by choosing a
formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making deir the
rrerdependence of language and
meaning, thought, and expression.
Ernvisions afuture sell’ (and possibly
rakes plars that buld on past
experiences) thal have ooourred across
multiple and diverse contexts.

Definition

Milestones

3

Effectively selects and develops
exarnples of lifie experiences, drawn from
avariety of contexts (eg, family life,
artistic participation, cvic involvemnernt,
work expenience), W illuminate
concepts/ theories/ Frameworks of fields
of study.

Indeperclently connects examples, facts,
or theories from more than one fied of
study or perspective.

Adlaprs and applies skalls, sbilities, theories,

or methodologies gained in one siuation
o new situations to solve problems ar

explore issucs,

Fulfills the assignmeniis) by choosing a
format, langmge, or graph (or other visual
represertation) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

Evaluates changes in own learming over
Lime, recognizing complex contextual
fastors (eg, works with ambiguety and
risk, deals with Frustration, considers
ethical frameworks).

2
‘Compares life experiences and academic
kncrdedge to infer differences, as well as
similarities, and acknowledge
perspectives other than own,

[When prosmpled, connects eanmples,

facts, or theories from more than one field
of study or perspective.

Uses skills, abilities, theories, or
methodologies ganed in onesituation in a
new siluation to contribute to
understanding of problems or issucs.

Fulfills the assigrment(s) by choosing a
format, language, or graph {or other visual
representation) that connects in a basic
way what is being communicated
{eorgent) with howit is said (o),

Articulates strengghs and challenges
{within specific performances or everss)
10 increase effectiveness in different
ontexts (through increased self-
warEness ).

AlA] v
L] | Gt

ing is an urderstanding and a disposition that a sudent builds across the curriculum and cocurriculurn, from raking smple connections among idess and experiences 1o synthesizing ard
newy; complex situations within and beyond the campus,

Evaluators are encouraged io assign a zero 1o any work sample or collection of work that does not meet benchmark {cell one) level performance.

Benchmark
1

Identifies connections between life

experiences and those acadenic vexts and
iteas perceived as similar and related
L0 WL Trilerests.

When sled, presents examples, facts,
or theories from more than one field of
stucky or perspective,

Usess, in 2 bastc way, skalls, ahilivies,

theories, or methodologies gined in one
situzion in a new simation.

Fulfills the assignmens(s) (Le. 1o produce
an essay, a poster, a viden, a PowerPomt
presentation, efc ) in an appropriate
form.

Describes own performances with general
descriptors of success and failure.



[ntegrative learning s an urderstanding and a disposition that a student builds across the curriculum and cocurricubun, from muking simple

*Rubrics Basics

INTEGRATIVE LEARNING VALUE RUBRIC

i avere information, pliase contacd vabeliaain.org

rransferring learning (o new; complex situations within and beyond the campus.

Definition

AJA] vmmsem
L] | Gt

arnong ides and.

Lo synthesizing and

Evaluators are encouraged io assign a zero 1o any work sample or collection of work that does not meet benchmark {cell one) level performance.

Connections to Expericnce
Ctmects relevant experience and acadonis
ncwiedze

Connections to Discipline
Seer [madkes) conmections across diseiplines,

perpectives

Transfer

Adgpor and applies skills, abilivies, sheariss, or
wserhodulogies gained in one sirsaion i na
sithations

Integrated Communication

Reflection and Self-Assessment
Dremonstrates a developing sense of self ara
dearner, busidiing on pricr experionses fo respond
0 new and shallenging contescis (miay be evident
18 selfeassesmeni, reflective, o oreative work)

Capstone

.:\ld;(\ln@ﬂ'uﬂy synthesizes connections

among experiences outside of the formal
dassroom (ncluding life experiences and
academic expenences such as internships
arxd travel abroad) 1o deepen

understanding of felds of study and 1o

broaden own points of view:

Independenitly creates wholes out of
mnudtiple parts (synthesizes) or draws
conclusions by combining ecmples, lacs,
or theories froen more than one field of
study or perspective.

| ctapts amd spplies, independertly, skils,

ahsilities, theoris, or methodologies gained
in one sitution to new situations to solve
difficult problems or explore complex
issues in original ways.

Tulfills the assignment(s) by choosing a
formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making deir the
rrerdependence of language and
meaning, thought, and expression.
Ernvisions afuture sell’ (and possibly
rakes plars that buld on past
experiences) thal have ooourred across
multiple and diverse contexts.

Milestones

3

Effectively selects and develops
exarnples of lifie experiences, drawn from
avariety of contexts (eg, family life,
artistic participation, cvic involvemnernt,
work expenience), W illuminate
concepts/ theories/ Frameworks of fields
of study.

Indeperclently connects examples, facts,
or theories from more than one fied of
study or perspective.

Adapes and applies skall, abilities, theories, |

or methodologies gained in one siuation
o new situations to solve problems ar

explore issucs,

Fulfills the assignmeniis) by choosing a
format, langmge, or graph (or other visual
represertation) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

Evaluates changes in own learming over
Lime, recognizing complex contextual
fastors (eg, works with ambiguety and
risk, deals with Frustration, considers
ethical frameworks).

2
‘Compares life experiences and academic
kncrdedge to infer differences, as well as
similarities, and acknowledge
perspectives other than own,

When prompled, connects exan:

facts, or theories from more than me field
of study or perspective.

Uses skills, abilities, theories, or
methodologies ganed in onesituation in a
new siluation to contribute to
understanding of problems or issucs.

Fulfills the assigrment(s) by choosing a
format, language, or graph {or other visual
representation) that connects in a basic
way what is being communicated
{eorgent) with howit is said (o),

Articulates strengghs and challenges
{within specific performances or everss)
10 increase effectiveness in different
ontexts (through increased self-
warEness ).

Benchmark
1

Identifies connections between life

experiences and those acadenic vexts and
iteas perceived as similar and related
L0 WL Trilerests.

w]u:\pmm(xad. presents eamples, facs, |

or theories from more than one field of
stucky or perspective,

Usess, in 2 bastc way, skalls, ahilivies,

theories, or methodologies gined in one
situzion in a new simation.

Fulfills the assignmens(s) (Le. 1o produce
an essay, a poster, a viden, a PowerPomt
presentation, efc ) in an appropriate
form.

Describes own performances with general
descriptors of success and failure.

Levels



*Rubrics Basics

INTEGRATIVE LEARNING VALUE RUBRIC

i avere information, pliase contacd vabeliaain.org

Definition

AlA| =
,«L r

[ntegrative learning s an urderstanding and a disposition that a student builds across the curriculun and cocurricuburn, from muking simple connections among idess and experiences 1o synthesizing and
rransferring learning (o new; complex situations within and beyond the campus.

Evaluators are encouraged io assign a zero 1o any work sample or collection of work that does not meet benchmark {cell one) level performance.

Connections to Expericnce
Ctmects relevant experience and acadonis
ncwiedze

C jons to Di

Capstone
4

.:\ld;(\ln@ﬂ'uﬂy synthesizes connections

among experiences outside of the formal
dassroom (ncluding life experiences and
academic expenences such as internships
arxd travel abroad) 1o deepen

understanding of felds of study and 1o

broaden own points of view:

¢ ereztes wholes oul of

e [wakss) sonmectivns acruss discipiines,
perpaciives

Transfer

Adgpor and applies skills, abilivies, sheariss, or
wserhodulogies gained in one sirsaion i na
sithations

Integrated Communication

Reflection and Self-Assessment
Dremonstrates a developing sense of self ara
dearner, busidiing on pricr experionses fo respond
0 new and shallenging contescis (miay be evident
18 selfeassesmeni, reflective, o oreative work)

mnudtiple parts (synthesizes) or draws
conclusions by combining ecmples, lacs,
or theories froen more than one field of

study or perspective.

Ackipts and spplics, independently, skills,
abilities, theories, or methodologies gained
in one sitution to new situations to solve
difficult problems or explore complex
issues in original ways.

Tulfills the assignment(s) by choosing a
formar, language, or graph (or other visual
representation) in ways that enhance
meaning, making deir the
rrerdependence of language and
meaning, thought, and expression.
Ernvisions afuture sell’ (and possibly
rakes plars that buld on past
experiences) thal have ooourred across
multiple and diverse contexts.

Milestones

3

Effectively selects and develops
exarnples of lifie experiences, drawn from
avariety of contexts (eg, family life,
artistic participation, cvic involvemnernt,
work expenience), W illuminate
concepts/ theories/ Frameworks of fields
of study.

Indeperclently connects examples, facts,
or theories from more than one fied of
study or perspective.

Adlaprs and applies skalls, sbilities, theories,

or methodologies gained in one siuation
o new situations to solve problems ar

explore issucs,

Fulfills the assignmeniis) by choosing a
format, langmge, or graph (or other visual
represertation) to explicitly connect
content and form, demonstrating
awareness of purpose and audience.

aluates changes in own learmning over
Lime, recognizing complex contextual
fastors (eg, works with ambiguety and
risk, deals with Frustration, considers
ethical frameworks).

2

Compares life experiences and academic |

kncrdedge to infer differences, as well as
similarities, and acknowledge
perspectives other than own,

When prompled, connects exanples,

facts, or theories from more than one field
of study or perspective.

Uses skills, abilities, theories, or
methodologies ganed in onesituation in a
new siluation to contribute to
understanding of problems or issucs.

Fulfills the assigranesu(s) by o

Articulates strengghs and challenges
{within specific performances or everts)
10 increase effectiveness in different
ontexts (through increased self-
warEness ).

Usess, in 2 bastc way, skalls, ahilivies,

Benchmark
1

Identifies connections between life
experiences and those acadenic vexts and
iteas perceived as similar and related
L0 WL Trilerests.

... Performance

or theories from more than one field of
stucky or perspective,

Descriptors

theories, or methodologies gined in one
situzion in a new simation.

Fulfills the assignmens(s) (Le. 1o produce

Describes own performances with general
descriptors of success and failure.



THE GROUND RULES

*This is not grading.

*We are not changing the rubric (today).

*Our work is time sensitive. Go with your instinct.

*Think globally about student work and about the
learning skill. Think beyond specific
disciplinary lenses or content.

*Start with 4 and work backwards.

*Pick one performance benchmark per criterion. Avoid
“5”,

*Zero does exist. Assign “0” if work does not meet
benchmark (cell one) performance level. N/A
exists. Assign “not applicable” if the student
work is not intended to meet a particular
criterion.



Poor (1) Fair (2) Good (3) Excellent (4)
Control Thewriting Thewriting Thewriting adheres to Thewritinguses
(including deviates so far generally accepted conventions so | language
conventions of from accepted conforms to thatthe piece is effectively to
usage, mechanics, | conventions thatit | accepted generallyreadableand | advance the goals
correctness, or is difficultto read | conventions,but | technically proficient. of the piece or to
readability, and understand. frequentlapses compel reader
depending on distractthe engagement.
discipline or reader.
audience)
Whatit’s called What would
in your area of constitute
study: excellence in this

component:

ish (United States)




Information Literacy Rubric Version 4.1 (Summerville, Urness, Schaefer & Stone revisions)

Rating = 4 Rating = 3 Rating = 2 Rating = 1 Sco
Performance Area “Proficient” “Competent” ‘Developing” “Beginning” re
Location/Scope of Information Student Student develops | Student develops | Student
develops a a bibliography an incomplete develops a
--Has the student independently thorough with several bibliography that bibliography
identified the extent of information bibliography sources of contains major using only
needed for a project? with multiple information but errors indicative of | web-based or
and diverse shows little no coherent popular media
—Has the student included multiple sources of attempt to search strategy sources. No
sources of information and Jor provided | information. diversify sources. evidence that
evidence of having employed a search | Search a formal
strategy? strategy is search
evident. strategy was
used.
Evaluate Information Sources Sources are all Sources are Sources used
explore relevant to the mostly relevantto | are not
--Has the student demonstrated an multiple topic and the topic of the relevant or are
effort to assess the relevance of contexts for represent a wide | project but ancillary to the
retrieved information? how range of represent only a topic of the
information is viewpoints narrow range of project
--Has the student included an crafted and viewpoints
evaluation of potential bias in the student
information being used to construct discusses the
arguments? limits of
current
information
Analyze Information Effectively Student Student makes Project lacks
analyzes attempts to reference to the fluency or
--Has the student demonstrated information perform some analysis used by student work is
proficiency with the appropriate tools from multiple analysis of others without segmented in

necessary to understand how
information sources are related?

--Has the student used appropriate

sources into a
project that
represents
new or novel

information but
the approach is
not entirely

aporopriate for

performing original
analysis

such a way
that arguments
are
unstructured




Appendix A Brandman University Institutional Learning Outcomes_Competencies Matrix

Erandmain University Institutionsl Lesrming Dutcomes Matrin: Degres Qualificstion Profile, AACEL Essential Leaming Outcomes, Brandman University Mission, and
Brandman University Degres Qualification Competencies

Degree Diusalification Profile AACEU Essentinl Learning Ouloomes Erandman University Brandmanm University Imstinutiomal Learning Dulcomes
BAizsiom Degres Dualification
Competencies
Broad, Inbegrative Knowledpe Knoededge of Humam Cultures and the Cynamic scucation based on | Broad, Intsmmkive Intemrate ideas, metvods, practics or theory sonoss
Synengy, nigrotion of keos, Pheysical and Hatural World mxcallEnce that crestes Knowledge | suspestion) muikiple fields of study.
methods, proctioe and theory Through study i the sriences and lazging walue

aCrss fW academic fieldls

Specialized Knowladge

o terminoiogy, theory,
methods, foods, ierotere and
oopkey orobleos or
appiicotians ang cogelsance af
o Wmiis ko the fledd™

mothe motics, sockal sokevces, by monites,
hisimnkes, omguagies and O oS
Indegraibee and Appdied Learning
Synthesis and odvanced acoompiis brend
acroes geveral and specioiined studies

DyTAMmIc soucAon Crestes
rejevance for evolding caresrs

Applied Lesrning

What can studeats do, based on
o kmomnedge s

Feld-based projects

Inkegrative and Appiied Learning
Demonstroted through the oooloodion of

knoaredge. skis, ong responsibiNdies fo
new settings and oomplex problems

Dynamic ssucation creabes
refevance for e hving canesrs

Profesaonsl Sals

Zpoly lnowledge in acsdemic discipline to work or
CommuRity probiem through a project, paper ar
performancoe.

Intllectual & kills

Anahiieal Inguing Use of
Information RELOUNTEs;
Engaging Dieerse; Forsnectiives;

Imtelbectisal arsd Practical Siills

inguiry ond Anaiypsls; Criticad and
Creative Thinking: Watten and Cral
Communizotion; Quantidathe Lideron

Cynamic aducaton Dased on
=xpellEnos

Innowtion amd Crestiity

Corstruct 8 novel or unique ides, quastion, Tormmat, or
product.

CuaatiTative Auso s Information Literaoy;
Communicatian R ncy Teamuwank and Probiem Sahing
Civic Learning Perscnal and Socal Responsibility Cynamic sducation creates Civic Engagement Evaluate insights grined on diverse perspectives of &
Anobsis and Refiection Civie imawiedge ond evmgagement-iocal & | lasting walus contasted issuse from ensszamant in schodarty and
Dut of class experences giabal; Indercu oot knowiledge and COMMUnity experiences.

comyete poe; Ethiod reasoning and

oction; Fatndations & sidls jor (iefong Global Cutbures Arplyze & slobal issse and its =ffecks on one or mons

Isarming

DuRtures.

- ___________________________________________________________________________|
Bl Insgmtional Learning Jutcomes Matrix




Appendix C Brandman University Institutional Learming Outcomes  Competencies Curriculum Maps A
Institutional Learning Outcome

BRAMNDNMAMN
CURRICULUM MAP A B

Limivesrsity &2

Program Title: Arts and Sciences — Bachelor of Arts in Applied Studies

Institutional Learming Outcomes (ILOs)
Brandman University provides core learming values and experiences for all undergraduate students.

Based on the Lumina Degree Cualifications Profile, Brandman University baccalaureate graduates will
demonstrate key competencies that will prepare them for life-long participation in the knowledge-based
wrorld of the 217 century.

Baccalaureats Graduates will be able to:

ILO 1 - Applied Leaming: Design a project, paper, performance, or other appropriate task linking
knowledge skills from work, experiential learmning, or community activities with knowledge acguired in
academic disciplines.

ILO 2 - Imnnowation and Creativity: Construct a novel or unigue idea, gquestion, format, or product.

ILC 3 - Ciwic Engagement: Describe insights gained from engaging physically and/or intellectually with
activities of personal and public concern that are both individually life enriching and socially beneficial to
the community.

1ILC 4 - Gloabhal Cultures: Explain the relationship betweasen a global issue and the history, values, politics,
econormy, communication styles, or beliefs and practices of one or more cultures affected by that issus.

ILD 5 - Integrated Learning: Devise connections among experiences inside and outside the formal
classroom, or connections among multiple fields of study.

M = Mastery Level Competency of ILO

COURSES ILOy 1 o 2 Lo 3 Ly 4 IL 5
Applied Inmonat o Cinvic Global Cultures Integrated
Learmimng ancl Engagemeant Learning

Creativity

LESL) 305 (1]

LESL) 487 M

CONU 315 M Ml

SOCL 453 Ml




Institutional Learning Outcome

BRAMNIDINAMN
CURRICULUM MAP A BE BhaniMan

Program Title: Arts and Sciences — Bachelor of Arts in Psychology

Institutional Learning COutcormes (ILCs)
Brandman LU niversity prowvides core learming values and experiegnces for all undergraduate students_

Based on the Lumina Degree Cualifications Profile, Brandman University baccalaureate graduates wiill
demonstrate key competencies that will prepare them for life-long participation in the knowledge-based
weorld of the 217 century.

Baccalaureate Graduates will be able to:

ILO 1 - Applied Learnming: Design a project, paper, performance, or other appropriate task linking
knowledge skills from work, experiential learmming, or community activities with knowledge acqguired in
academic disciplines._

ILOD 2 - Innowation amd Creativity: Construct a nowvel or unigue idea, question, format, or product.

ILO 3 - Ciwvic Engagement: Describe insights gained from engaging physically and/for intellectual by with
activities of personal and public concern that are both individually life enriching and socially beneficial to
the community.

ILO 4 - Global Cultures: Explain the relationship between a global issue and the history, valuses, politics,
econormy, communication styles, or beliefs and practices of one or more cultures affected by that issus.

ILD 5 - Integrated Learming: Devise connections among experiences inside and outside the formal
classroom, or connections among mukliple fields of study.

= Masterny Lewvel Competency of 1ILO

CIDURSES T 1 e 2 I =3 1Ly 3 L 5
Applied I mmoswation Cinviic Global Cultures Integrated
Learming and Engagememnt Learning

Creativity

PSY LN 301 Ml

PSY L 3043 M

PSY LI 320 |

PSY LI 336 Ml |

PSY LN 480 " A1 A

== Considering that it is possible for students to transfer a few eguivalent core courses the Psychology

Cwurriculum Team identified mulltiple courses that could be developeaed to meaet ILD reguirements. Theae PSYL
AB0 Capstonmne will serve to meet multiple ILOCs. Currenthy, the Ciwvic Engagsment IL0D can be completed
thowugh “Imtellectual™ activity. Faculty hawve identified elective courses that could be developeaed to meet ILOD"s

if necessary.




Institutional Learning Outcome
CURRICULUM MAP A ] DR,

Program Title: Business and Professional Studies — Bachelor of Science in Computer
Technology

Institutional Learming Outcomes (ILCs]
Brandman U niversity provides core learming values and experiences for all undergraduate students.

Based on the Lumina Degreese Cualifications Profile, Brandman University baccalaureate graduates will
demonstrate key competencies that will prepare them for life-long participation in the knowledge-based
world of the 217 century.

Baccalaureate Graduates will be able to:

ILO 1 - Applied Learning: Design a project, paper, performance, or other appropriate task linking
knowledge skills from work, experiential learming, or community activities with knowledge acquired in
academic disciplines.

ILO 2 - Inmowation and Creativity: Construct a nowvel or unigue idea, guestion, format, or produwct.

ILO 3 - Civic Engagement: Describe insights gained from engaging physically and/or intellecoual by with
actiwvities of personal and public concern that are both individually life enriching and socially beneficial to
the commmunity.

ILO 4 - Global Cultures: Explain the relationship between a global issue and the history, values, politics,
econormy, communication styles, or beliefs and practices of one or more cultures affected by that issus.

ILO 5 - Imtegrated Leamming: Devise connections among experiences inside and outside the formal
classroom, or connections among multiple fields of study.

M = Mastery Lewvel Competency of ILO

COURSES LD 1 Lo 2 Lo = LDy 3 Lo 5
Applied Inmowation Cinviic Global Cultures Integrated
Learming and Engagement Learning
Creativity
OLCIy 414 Learn to Tearm building
cooperate and as a basic
SA: Team collaborate global relation
building case better for a and culture
study and wworld getting skill for more
High powrer smaller every cooperation
team day. and peaceful
dewveloprment coexistence.
CSCL 498 n Transform Create
Chen Perfornm ideas into solutions
Sa: Cape Systems products based on the
stone project Development by and service skills learmed
Adoime *o e an m BS O




Brandman Uniwversity Degree Qualification & Institutional Learning Outcome: Global Cultures

Definition: Explain the relationship between a global issue and the history, values, politics, economy, communication styles, or beliefs and
practices of one or more cultures affected by that issus.

Integrating intercultural knowledge and competence into the heart of higher education is imperative of seeing ourselves as members of a world
community. More than exposure to cultures different than our owen, it requires the “capacity to: meaningfully engage with others, place social
justice in historical and political context, and put culture at the core of transformation learning.” {VALUE Rubric: Intercultural Knowledge and
Competence). Understanding cultures through global issues unveils the complexities and sensitivities among people, ideas, and heritage.

EXEMPLARY PROFICIENT DEVELOPING EMERGING
4 3 2 1
Global issue Demonstrates Demonstrates adequate Demonstrates partial Demonstrates no greater

sophisticated
understanding of a global
issue.

understanding of a global
issue.

understanding of a global
issue.

than surface
understanding of a global
issue.

Knowledge

Demonstrates
sophisticated
understanding of the
similarities and differences
betweenfamong members
of more than one culture
in relation to history,
values, politics, economy,
communications styles, or
beliefs and practices.

Demonstrates adequate
understanding of the
similarities and differences
between/among members
of more than one culture
in relation to history,
values, politics, economy,
communications styles, or
beliefs and practices.

Demonstrates partial
understanding of the
similarities and differences
between/among members
of more than one culture
in relation to history,
values, politics, economy,
communications styles, or
beliefs and practices.

Demonstrates surface
understanding of the
similarities and differences
between/among members
of more than one culture
in relation to history,
values, politics, economy,
communications styles, or
beliefs and practices.

Synthesis

Develops a project, paper
or solution that
demonstrates a
sophisticated ability to
integrate divergent facts
and/or opinions from
multiple sources

Develops a project, paper
or solution that
demonstrates an adequate
ability to integrate
divergent facts and/for
opinions from multiple
SouUrces.

Dewvelops a project, paper
or solution that
demonstrates a partial
ability to integrate
divergent facts and/or
opinions from mukiple
sources.

Develops a project, paper
or solution that
demonstrates a lack of
ability to integrate
divergent facts andSfor
opinions from multiple
SouUrces.

Emipathy

Consistenthy demonstrates
more than one worldview.

Sometimes demonstrates
more than one worldview.

Rarely demonstrates more
than one worldwview.

Does not demonstrate
more than one worldview.

Attitude

Consistenthy demonstrates
openness to other
perspectives by accepting
feedback and/for sharing
opinions in a respectful
manner.

Sometimes demonstrates
openness to other
perspectives by accepting
feedback andfor sharing
opinions in a respectful
manner.

Rarely demonstrates
openness to other
perspectives by accepting
feedback and/for sharing
opinions in a respectful
manner.

Does not demonstrate
openness to other
perspectives by accepting
feedback and/or sharing
opinions in a respectful
manner.

Adapted from: “WVALUE Rubric: Intercultural Knowledge and Competence.”™ In Terrel L. Rhodes, ed., Assessing Outcomes and Improving
Achieverment: Tips and Tools for Using Rubrics (Washington: Association of American Colleges and Universities, 2010), 44-45_




What Difference can an
ePortfolio Make?

What does it take for
ePortfolio to make a
difference?



What Difference?

Table 2

San Francisco State University

Meto Academy, Fist AUl SFSU First Year

YearFirst Time Students  First Time Students
| year Retention rate 90.0% 19.3%
3 vear Retention rate 19.0% 60.0%
4 vear Gracuation fate 34.6% 14.9%




What Difference?

Support for an emergent proposition that the
most powerful ePortfolio practice is inherently
connective and integrative; and that part of
what it does is connect and enhance the impact
of other High Impact Practices. In this sense,
ePortfolio could be understood as a “Meta-High
Impact Practice.” — Bret Eynon



What Difference? —
Completion/Graduation

Tabk |

(ueensborough Community Collge

Retention Percen Itevention
Fa J006-5p 2007 Retetion 4% Betichmark
Fa J00%-5p 2010 Retetion {8 Freshman Acady

Fal00%-5p 2010 Retenton 78 FY Academes w'ef




Reflection in ePort

e Our definition: Reflecting involves connecting
evidence of learning to expectations for
learning to discover and describe intellectual

change.
* Elements of reflection:
— Evidence
— Connections
— Intellectual growth



What Difference?
Reflective Practice

e Connect diverse course-based experiences & build reflective skills. ePortfolio-
based reflections at Pace University's (2014) Media and Communication Arts
graduate program begin as “lower level reflection” on specific artifacts; a reflective
essay completed at semester’s end elicits “higher level reflection,” asking students
examine their own strengths and weaknesses. Staged assignments in Salt Lake
Community College's (2014) Geospatial Program move students from simple
process-based reflections to more integrative reflection and synthesis by the end of
the program

e Link course-based learning to co-curricular learning and advisement. At Rutgers
University’s (2014) Douglass College, advisors structure ePortfolios to help students
connect academic pathways to co-curricular programs and service learning, building
leadership skills. At CUNY’s Guttman Community College (2014), advisors use
ePortfolio to support educational planning and the transition to college life.

e Connect their learning to academic competencies and professional standards.
Boston University’s (2014) College of General Studies uses ePortfolio to help
students understand, focus on and document growth around key Gen Ed
competencies. In the Nursing courses at Three Rivers Community College (2014),
students use reflection to help demonstrate the ways they have met professional
accreditation requirements.



What Difference?

Table 3

Student 5 Integrative ePortfolio Experiences

C2L Core Survey (Juestions

Apgree or
Strongly Agree (n=6.729)

Building my ePortfolio helped me to think more deeply about
the content of this course.

Building my ePortfolio helped me succeed as a student.

Somedav I'd like to use my ePortfolio to show what I've
learned and what I can do to others. such as potential

emplovers or professors at another college.

Using ePortfolio has allowed me to be more aware of my

growth and development as a learner.

Building my ePortfolio helped me to make connections

between ideas.

64.4%

68 5%

73.8%

69.3%

75.6%




What Difference?
Reflective Pedagogy

e Peer response and social interaction deepen individual work. In
Guttman Community College’s (2014)“Arts in NYC” assignment
students are asked to respond to each other’s comments via the
course ePortfolio and use each other’s ideas to generate insight
and analysis into their own writing. A staged reflective process is
used in Northeastern University’s (2014) Master’s level education
courses, starting with social exchange and leading towards more
individual reflections.

e Team-based work creates a collectively produced artifact. In
Boston University’s (2014) General Studies second year capstone
team project, students spend the last four weeks of their
sophomore year working in groups of 5-7 to research a
contemporary problem and creates a presentation that describes
the problem and its contexts and proposes a real-world solution.
Using an ePortfolio facilitates the collaboration and shares the
presentations for review by the class.



What Difference?
Reflective Pedagogy

The use of an external audience raises the stakes on production. For
example, the University of Delaware (2014) has teacher candidates
create a “defense of mastery” presentation-style ePortfolio for
review by external viewers, creating a high stakes setting that
replicates a position interview process.

The formation of students into an expert-like knowledge
community of practice engages students with their learning. In
Pace University’s (2014) microbiology course, students spend eight
weeks developing expertise on a species of bacteria, which they
present as a resource to other courses using ePortfolio. In IUPUI’s
(2014) art history capstone course, students engage in an extensive
peer review process of each other’s portfolios and reflect on what
they saw and learned...and that research is a way of thinking rather
than a page and word limit. Portland State senior capstone
interdisciplinary expertise to a common task.



“My instructor provided useful feedback
on my ePortfolio”

e when students know instructors are looking at
their ePortfolios, the value of the experience
deepens (a =.82). Across three semesters, 75.1%
students with high levels of instructor feedback
Agreed or Strongly Agreed with the statement
“Using ePortfolio has allowed me to be more
aware of my growth and development as a
learner.” For students with low levels of instructor
feedback, the comparable figure was 32.4%.



Professional Development

Faculty observed that they gained
new insights into the way students
interpreted and completed
assignments. They also reported
being able to more comprehensively
gauge students’ knowledge
acquisition based upon reading
students’ reflections in addition to
reviewing the students’ work and
adjusted their curricula accordingly.
-U of Delaware

- assembling what we’re
calling ePortfolio Support
Cohorts.... groupings of
faculty who are facing the
common challenge of how
best to integrate the
ePortfolio into their
General Education courses.
Members of the cohort
share draft assignments
and reflection prompts
with the group, and receive
feedback from their
colleagues as well as from
the cohort leader. - SLCC



“Integrative learning depends on
integrative planning.”

...scaling involves broadening and expanding ePortfolio practice by
connecting ePortfolio implementation to programs and majors, and
integrating with institutional initiatives, such as General Education,
outcomes assessment, and high-impact practices. ePortfolio
initiatives provide a context for bringing together stakeholders from
across boundaries by creating a network of connections that are
responsive to the ecosystemic nature of institutions. By their
integrative nature, ePortfolio initiatives foster collaborations across
silos, connecting faculty, academic staff, student affairs professional,
advising, writing centers, technologists, librarians, employers, alumni,
internship coordinators, community partners, and many more

Randy Bass 2014



ePortfolios Many Uses



CAMPUS EXAMPLES
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

oril 18, 2008
2ar colleagues,

elcome to my portfoliol

ntered into my freshman year unsure and scared of the experience | would encounter in this unfamiliar territory. | soon began to
alize that the most important experiences | was gaining while being at college were not taking place in the classroom, but were
most everywhere else.

vas participating in extracurricular activities that required a new level of maturity and responsibility that had never been required of
e in the past. | asked in many ways to prove myself and once again show | was a leader. The skills | have gained by attempting to
ove myself in and out of the classroom are proficiencies that | know | will carry with me far beyond my freshman year.

lis portfolio is a collection of many different pieces of work that | found particularly rewarding while being a freshman at the University ‘x :
Michigan. | hope visiting my portfolio gives you a better understanding of who | am as a person. Thank you for visiting and please
2| free to explore every aspect of the portfolio.

ncerely,

- T

-1 N
.q-_;flf’f:f-'-f-f_iﬂiq A Aﬁ'{{x_ .
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

My paSSiﬂn My ultimate dream is to become the CEO of the Disney Corporation. | am a firm believer in family values and the importance of

or business and togetherness. | admire Disney and its penchant for core values, which they have continued to foster since the very beginning: they aim to
eﬂq ||'|g entertain their audience, while at the same time maximizing profit through a very family friendly medium whose values build character. |
LU look at our society and question the direction that many of my peers have decided to take, and believe | could help change this.

Academic Goals Personal Goals

+ To learn how to play the saxophone: | have
always believed music helps evoke knowledge
and by becoming more musical it could possibly
add elements to other areas of my life.

+ To leave my undergraduate studies with the
ability to fluently speak Spanish: it would be an
asset to have in the current international
business economy.

“We keep moving forward, opening new doors,
and doing new things, because we're curious
and curiosity keeps leading us down new
paths.” Walt Disney

¢ To become more involved in my fraternity, Phi
Gamma Delta: By taking on leadership roles
within the fraternity | am gaining unprecedented
friendships and able to network with my peers.

kool viewPresentation, osprid=0D014BED9Z27 2E900 1 6745574 1FD 1 EBSF 7 Rsakai, kool placement ,id @ Intetr

+ To fully understand the subject of accounting:
the processes of how it is done and a strong
understanding of its future in our society.
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PORTFOLIO Trenten Rocha

A Michigan Student's Freshman Experience

Welcome Philosophy Statement Goals Work Showcase Resume

Self-Assessment

Group and Team Work

Bridging the
Gap

Sizing Up My Options

Phi Gamma

Leli The summer before my freshman year of college, | was placed into a program that was
Research designed to help high school seniors "bridge” the gap between twelfth grade and their

Undergraduate freshman year at the University of Michigan. During the program, | learned more than just

Research math and English over the month and a half | was on the campus. | met people who became

. my friends, people who made up every aspect of the racial spectrum, and worked with

Opportunity members of staff that | will always admire. Initially, | looked at the "Bridge” program as a

Program negative experience, but after having completed it, | understand it was one of the best
Professional programs that could have prepared me for my years ahead at Michigan. In the program | was

Development

Other

exposed to the same stresses of homework and personal conflicts that | would face in the
coming months, but by then | had already been given the proper suppert group to help solve

The Passion my problems.
Reassured:
Business
Why It Mattered
The Effects of
a Freshman The program demanstrated to me the depth of participation and academic excellence the program was going to demand from
Writing me, in order for me to be amaong the most productive scholars at Michigan. | was forced to choose between sleep, fun, and

superficial happiness, in order earn the grades | knew | could achieve at the University of Michigan. | came to the university

ready to prove myself, and knew that some of my classmates ranked amaong the world's best. | knew | was going to have to
waork much harder than many of them to achieve the same success. Going to summer term and being a part of "Bridge,”

provided me the opportunity to build the skills | would need in the future, in an environment with far less distractions than an

Requirement

@ Interr




COLLABORATE « REFLECT « INTEGRATE « DEMOMSTRATE

O RTFOU O Phong Van Nguyen

gliine the ] Hegn dnjferen
Welcome Philosophy Statement Goals Work Showcase Resume Supporting Materials

one person can and does make a difference in the world

creating an environment that encourages learning, developing life goals, and creating friendship

science is constantly integrating new knowledge

| pick apart many flowers and look at it from all angles
winter is a wonderful time to walk down South University

plant diversity captured in time and space

bout this portfolio.



ORTFOLIO

COLLABORATE « REFLECT « INTEGRATE =

Welcome

Program Development
# Community
Building

Research
Biological
Control of
FPurple
Loosestrife

Plant Diversity
in the Ann
Arbor Autumn

Learning from Diversity
Few Orleans
Culture &
History

Professional Development
Plant Evolution
and Diversity

Phong Van Nguyen

JEMONSTRATE Maki Michiean Difl
Philosophy Statement Goals

Work Showcase Resume Supporting Materials

MRC students build community through a program called STEPS the next day after move-in.

Description of EXperience

The Michigan Research Community (MRC) is a living-and-learning community at the University of Michigan that
encourages academics, solidarity in research endeavors, and friendship. As a returning student to MREC, | served as a
Program Board member and Peer Mentor. | worked with other returning students to organize social, academic, cultural,
athletic, community service. and study break events. These events provided time and space for students to bond. This
experience allowed me to develop insights and skills as a community leader and mentor. | worked with first-year and
returning students to build a vibrant community dedicated to mutual support, academic pursuits, and exceptional
research opportunities.

Importance of Work

College is a tremendous transition for first-year students. For some of the 100 first-year students, this may be their first
time living away from home. For others, this may be their first time having a roommate. Generally, students have
guestions about academic life, the process of finding a research project through MREC, and research oppertunities at
the University of Michigan.

Wy roles as a community leader were:
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PORTLAND STATE UNIVERSITY

PORTFOLIO

" _ENTER THE PORTFOLIO

Cur website for self-evalustion, reflection, and planning

& PORTFOLIO TOUR

Tours of specific topics for faculty, students and community members.

¢ PORTFOLIO FAQ's

Freguently Asked Qusstions about PSU's Portfolio

"§ PORTFOLIO INFO

About The Portfolic Project, documentation, source code, et

PORTLAND %&TE

Maintained by: -portfolio@pdy.edu
Last Updated: April 14, 2006
Website Credits

The Portfclio

Contact Us Site Msp Search

Portfolic Tour Portfolic FAQ Fortfolio Info ' Discussion Boards

President's Vision

"My vision is of a university sa thoroughly engaged with
its community... that people throughout the region refer
to it as ‘our university'."

.. view the President's Page

Portland State University President,
Daniel O. Bemstine

Accreditation Self-Study

Portland State's institutional portfolio will serve as the
self-study document for its reaffirmation of accreditation
in 2005.

- Powered by
-
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Your Electronic Showcase

Home | About Us udent Resources | Educator Resources | Career Resources | Contact Us | BEFORE YOU BEGIN

GALLERY
TAKE & TOUE
SIGH LIP
RETURMNIMNG LISERS
FAQs
Welcome!
Welcome to eFolio Minnesaota, a multimedia electronic porifolio designed to Mews!
help you create a living showcase of your education, career and personal
achievements, All Minnesota residents, including students enrolled in Look here for recent
Minnesota schools, educators and others can use eFolio Minnesota to reach list of news items or for
their career and education goals, See Before You Begin to learn more about upcoming events.

Lsing this cutting-edge electronic porfolio tool, or go straight to Sign Up.,

It's fun and easy! Summit proceedings

are now available.
& registered trademark, eFolio Minnesota is a product of the Minnesota
State Colleges and Universities in partnership with state workforce and

education organizations, The Minnesota State Colleges and Universities
System is an Equal Opportunity employer and educatar, Fead mare, ..
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ducation is not the filling of a pail, but the lighting of a fire - W.B. Yeats

Nicole E. Hughes

Search Please hire me!

Hella, my name is Nicole Edith
Hughes and | would love ta
~waork for your schoal. |
== am energetic. | am willing to
" learn. |want to teach. Please
| feel free to view evidence aof my
| qualifications, experiences,

8 hilites, and more. Thank you.

A girl's best friend: Micole and Caspian,
Fad Foint - Duluth, WM

e-mail: Micole Hughes@ st bemidjistate edu or nicole_edithi@hotmail.com

Home | Activities | Education | Yiew My Full Resume | Yolurteer Activities |W|:|rk. Samples | Contact Info | Internship and Practicun | Career Objectives
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Linda L. Baer, Ph. D.

Senior Vice Chancellor, Minnesota State Colieges and Universities

Home

Curriculum Yitae

Teaching

Professional
Development

Contact Infermation

International
Experience

Upcoming Speaking
Engagements

Strategic Planning

On-line Learning
Initiatives

Integrated Planning
Profile

Upcoming Events

Introduction

Linda L. Baeris Senior Yice Chancellor for Academic and Student
Affairs at The Minnesota State Colleges and Universities system,

Or. Baer received her Bachelars Degree in Sociology fram
Washington State University, Masters in Sociology frorm Colorada
otate University and her Ph.D. in Sociology fram South Dakota State
University.

S-EI'I|DII'_:|'"IW:£ g:::lnellur Dr. Eiae_r regularly assUmes Ie_sudership rales in the_ state in _
instructional technology, bridging colleges and universities with the
workplace, assessment and accountability, and educational
transformations. Her publications and presentations include work in demography and rural
sociology, the myths and realities of technology-enhanced education, and the building of
wirtual partnerships. A book chapter was co-authored in Continuous Quality Improvement:
hlaking the Transition to Education, entitled "Partners in Pragress: An Integrative Approach
to Educational Cluality.” She has co-authored a book entitled: Partnering in the Leaming
harketspace published by Educause and Jossey-Bass. She has also made national
presentations on assessment of quality, the role of faculty gowermnance in accreditation, and
readiness issues for virtual learning partnerships. She has presented on Developing the
ABCs of Successful Partnerships and Building the Successful Partnership Portfalio.

Ficture of Linda Baer

Honors include the Gamma Sigma Delta Outstanding Teacher Award, a Distinguished
senvice Award from the Great Plaing Sociological Society, a Centennial Woman, an
Cutstanding Educational Leadership Award from Mative American Students at Bernidji
otate University, and the Outstanding Leadership Award from the Morthwest Indian
Opportunities Industrialization Center in Bemidji, Minnesota.

Or. Baer has served in numerous offices in professional organizations and regional
carietins She cammes nn the Kallnna Faonndatinn Fares far Hinkher Fdoeatinn
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‘Teaching Project

e
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Haommne
' 'L“'il.ﬂ H,I,H i The Peer Review of Teaching Project (FRTP) provides faculty with a structured and practical model that
combines inguiry into the intellectual worlk of a course, careful investigation of student understanding and
performance, and faculty reflection on teaching effectiveness. Begun in 1994, the PRTF has engaged hundreds
of faculty members from numerous universities. In 2005, the project was awarded a TIAA-CREF Theodore .
Hesburgh Award Centificate of Exceffence in recognition of it being an exceptional faculty development
program designed to enhance undergraduate student achievemeant,

Wie invite you to become part of the national community exploring how to document the intellectual wiorl of
postsecondary teaching. This website is designed to serve as an international repository for course portfolios
wiritten by faculty who teach at postsecondary institutions. You are welcome to archive your course portfolio on
this site so that your world can be shared, used, and reviewed by other faculty. You are also encouraged to write ;
review for any of the course portfolios in the repositony.

UNIVERHTY JOF

Lincoln
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Center for Integrative Studie
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Haome

"Integrative Studies"

Individual Majors

CIS Curriculumm

IS People

Mews and Events

YWebh Cormmunity

Magnus the Good
Sward

Holland Hall 606
1520 5t, Olaf Avenue
Maorthfield, MN 55057
S07-ed6-6707

cis@stolaf.edu

Mary Titus
Director

(507) 646-6707
titus@stolaf.edu

Susan Carlson
Program Coordinator
(507) 646-6707
carlsons@stolaf.edu

Web Portfolios: Enhancing the Coherence of
Students' Careers

Although they use technology, web portfolios are
ot about techinology; they are about habits of
thinking and the practices that cultivate those
habits,

To promote reflection on the coherence of their
academic careers, students completing
individual majors maintain web portfolios of
their work,

& web portfolio is collection of work that a
student chooses in order to illustrate the
unfalding meaning of their career. The waork is
stored and presented as a web site, with links
that demonstrate how the student
understands the relationships he ar she has
biuilt among many individual achievements,
These portfolios make the CIS interest in
"making meaningful connections" concrete,
Waorks of almost any imaaginable kind (art, lab
reports, film and audio clips, essays) can be
included in a web portfolio,

Besides demonstrating a student's grasp of
the central subject of their studies, web
portfolios promote four goals of liberal
learning: recognizing connections, being
reflective about intellectual and personal
growth, building intellectual community, and
building bridges to communities outside the
academy,

Individualized Majors

Web Portfolios

.ll.DEhLS TO ACTi0y,

Why Web Portfolio?

How to Develop a Portfolio?

Example and Templates

See Student Porfolios

Faculty Review Committess

o

I
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Models of the Environment
A Self-Designed, Integrative Major
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Career Portfolio

Yisit the live
Career Portfolio

Portfolio Launch
Photo Gallery

For access ar mare
infarmation on the
Career Portfolio,
please contact:
Jill Lumsden at the
FSLUI Career Center
(850) 644-6431

L

A
w¥ PORTFOLIO

The FSU Career Portfolio prepares students for the world of work through planning,
reflection, skill development, and portfolio docurmenitation,

 FLORIDA STATE UNIVERSITY

Welcome! This web site provides information on the continuous progress and

development of the FSU Career Portfolio at Florida State University.

*

Career Portfolio Walk-through Presentations

Take a tour of the Career Portfolio as used by FSU Students & Alumni.

Career Portfolio Evaluation (opens new windaw)

Yiew The FSU Online Career Portfolio Program: An Ewaluation Report which documents the 7 year development
and ewvaluation of the program.

Career Portfolio Contest Winners

Yiew the contest winners, judges and sponsars,

Career Portfolio Slideshow (opens new windaw)

Explore a slideshow on the Career Portfolio, or view a PowerPaint version.

Conference Presentations

Obtain PowerPoint slideshows and handouts,

Portfolio Bibliography

Yiew a bibliography of portfolio books, articles, web sites and related information.

Sample Career Portfolio (ocpens new window)

See a fictitious student's sample FSU Career Portfalio.

Prototype Career Portfolio (opens new windaw)

Explore an initial prototype of the FSU Career Portfolio,

Supporting Documents

Yiew documents related to the development of the FSU Career Portfolio.
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Career Center I Portfolic Home
|

Printer Friendly Format

Profile Resume Skills Transcript Artifacts References
Lee Haines

(w ¢ Education:
clregr . . _

‘“h**‘lé—r = ‘“:'E. > * Junior at Florida State University,
!)Q_[‘r[f:) 0 ¢ Major: Communications  Minor: Business

S ¢ Active Board member of Student Government,
Profile

Goals:
+ ‘Wark for a marketing or public relations firm,
* Expand my technical and business-related
abilities.

Qualifications:

*+ Creative, hardworking and highly-motivated,
+ Computer skills - Microsoft Office and Adobe
Photoshop.

+ Bilingual in Spanish and English.

000 Florida State University The Career Center, Suite A4100, University Center
RIGHTS RESERVED Phone: {850% 644-6431 - Contact Us
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ePortfoI Te

@ LaGuardia Community College
COUECT SELECT  REFLECT COMMECT

Home
Fc tudents
For Faculty

Basic ePortfolio Gallery

Basic Level ePortfolios are for students who hawe wery limited computer skills and will not
require any other kind of computer programs. you will only need to hawve access to the
internet and logon to the Blackboard 6 ePortfolio Environment. Many students create their
first eFortfolio in the Basic level.

CHARMAIHE CORLETTE DZHANTAM WARREN MIRA BORUKHOWA
- = - m—

Welcome!

Blackhboard

Support and Resources
Studio Schedule
Intermediate Templates
Lazuardia Center for
Teaching and Learning

———
Major: Media Technology

Major: Accounting Graduation Year: 2007 Major: I__iberal Arts
Graduation Year: 2002 Click here to view Graduation Year: 2003
Click here to view Click here to view

‘ -l
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My First Semester Porfolio
Welcome To My e-Portfolio
= My name 1s Charmaine Corlette. I am American
but, my parents and the rest of my family =
were born in Guyana. I live in Jamaica,
pueens with my grandmother and my aunt. I
just graduated from North Rockland High
School in Stony Point, NY. Prior to that I
went to Ramapo Senior High School for half
of my junior vear in Spring Valley, NY and
prior to that I went to Benjamin M. Cardozo |
for my freshman and sophomore years. 3o as
vou can see I did a lot of moving around in
the last four years. I am currently a
student at LaGuardia Community College and
my major is Accounting. I chose accounting
because what I really want to do is to
become iz a tax consultant like my mother. After I graduate from
LaGuardia, I want to go to either Baruch College or Hofstra
University and I want to join my mother at her tax firm that should
be up and running by the end of this year.
Reflection
T E T T moam Al o R RN WP S — P P Foammaen T T Tlaamia sm e PR TN -
d_';'Startl (@@ E | EBestingMaker®-[T... | [F]2 Mcrosoft Powerp... ~| < clsazANK (£ ||@3 Netscape - | Ol |« @ 1z:36pm
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Jons HOPKINS UNIVERSITY Center for Technology in Education
A partnerstip of the Maryland Stafe Deparimient of Educoficon

The Johns Hopkins |
Digital Portfolio

The Johns Hopkins Digital Portfolio [DP) is a Web-based assessment and
presentation application that allows users to demonstrate their
capabilities and achievements in relation to a pre-determined set of
principles or standards,

PHILOSOPHY ﬂ DESIGM |

Quick Links

I Choose a link. | El

search by keyword

| a

FE&ATURES

BEMEF IT% ﬂ QBJECTINVES m

SERWICES ﬂ

Johns Hopkins University is a nationally recognized leader in the use of
portfolios throughout the learning process as a tool to measure
competencies program wide or individually, To enhance the traditional
paper portfolio model, the JHU Center for Technology in Education [CTE], in
collaboration with the JHU taster of Arts in Teaching Program [MaT],
developed this standards-based digital portfolio,

The Johns Hopkins Digital Portfolio (DP) provides users with a
template-driven, simple Web interface that is customizable bazed on its
intended purpose and audience. Whether it is designed and implemented as
a pre-service, employment, or professional development tool, the Johns
Hopkins DP advances effective evaluation of individual and program-wide
growth based upon established standards and goals.

Multimedia Presentation

The Johns Hopkins Digital
Portfolio allows portfolio
developers to demonstrate
attainment of competency in
relation to established educational
standards; pravides an online
journal far reflection; and includes
a pmwerful, embedded messaging
system that promotes ongoing
collaboration with peers and
advisors, The DP enhances a
program or institution's ability to
sustain standards-based
instruction and assessment ower
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DDP Home

Enter DDP
Enter Demo

FAQs

Histons

Logging onto DDP

iagnostic | Vigital | ortfolio

Major Features of the Digital Portfolio

Student Screens:

+ Iy Portfolio

* Viewmng a Eey Performance

Faculty Screens:

*

Feedbacl

Perform Feedback

*

* Iy Eesources

# Beference Tab

View in Sequence

*

Diesion a Eey Performance

+ Analysis

Sequence

Afverno College gratefully ackrowledges financial assistance from the William and Flora Hewlett Foundation, the W.K.
Kellogg Foundation, the Pew Charitable Trusts, W. M. Keck Foundation, and 2 U.5. Department of Fducation Title I Grant in

the devefopment of the Diagnostic Digital Portfolio Spstem.

Alverno College
3400 3. 43rd 3t
PO Box 343922

Mlilwraulee, W 53234-3022

DDP w.2.9i5 a
customizable version «
the original DDP (1994
and contains many ne
features as described i

document!

o)
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Slide Show - Student Screen My Porifolio

DDP w.2.5i5 a

DDP Home Thiz wiew shows course prefiz and number of Eey Performances that have been stored in the portfolio. & Eey customizable version c
the original DDP (1994

Enter DDP Performance 15 any assignment, assessment or mternship activity that 15 selected by the faculty or student to mclude i PR FTSTRTEEESEE
features as described i

their portfolio. o
Enter Demo document!

The portfolio 13 designed to require that feedbaclk, mstructor, external assessor and peer, as well as the student's self

FAQs

assessment associated with each key petformance be completed and stored in the portfolio before it will be listed in
History the matriz above. The student's work may or may not be mcluded. _-\"
Slide Show ) if
Logging on to DDP Wiy Purtfolio T Matrix View

f Updated: 771505
sfions Comments 7
il us!
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mce high school, I have been fortunate to find myself working outdoors every summer. While ficld work, especially science related, ;
s day, the interim between high school and college found me working at a variety of job descriptions. My first seasonal job was for th
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ent years to have found jobs that match both my personal and professional ideals. In 1998, I worked as a ficld biologist/botanist out o
cies (Castilleja chlorotica and Botrychim pumicola mainly), and this is where I got the idea (easy to get them when wandering abou
:¢s) to try my hand at nature gmding/education. I followed this notion up the next summer and ereated Cheteo Nature Walks--my ow
; out the poster I designed, just click if). 1 met a lot of great people through my venture and loved the experience of introducing people ti
nd though, I wanted to reach a wider cross section of the public than the private tours allowed me to, and the next summer I found th
with it ever since.

al, park ranger for Redwood National and State Parks since 2000. There are so many things about this job that I love, it would be to
them. Highlights over the vears include all the great people: the evervday visitors, my Jumor Rangers, and my Redwood famuly

: 2001, T have had the joy of leading kayak trips down the Smith River and on the Klamath River estuary. These trips are all day
ectacular and complex natural histories of these places. The summer of 2002 found myself, ranger Jenmfer Natoh, and ranger Sam J
te Park's display for the Del Norte County Fair in Crescent City, CA. Below are some pictures of the display that we put together (e

‘our display was "Rocking and Rolling in the Redwoods". Ibuili the funiy model of the subduction zone fleft) and Jen Natoli preiiy much desicned all
wall surrounding the subduction zone {center). The display on the back wall {right) was about the 190604 tsunawms that struck Crascent Uity large phat




The Time is Right ...

¢ Assessment practices are changing to include...

Qualitative — not just quantitative
Formative — not just summative
Performance over time — not just one course, one test

Sophisticated skills and responsibilities — not just
knowledge

Problems with multiple solutions — not just “right”
answers



Process for Building and Sustaining Interdisciplinary Programs

Maobilize (Plan)

Dedine interdsciplinary
vision/goals
KD Dokt

Be experimental

Interdisciplinary
Community

Reflective
Innovative
Integrative

Institutionalize [Sustain) Implement [Act)
Comarut Pilot
Resvieew Evaluate

: i -
- Lixss Comiman Scale

Har cher

What Works in Facilitating Interdisciplinary Learning in Science and Mathematics,
AAC&U, 2011



Learning Revealed Through Eportfolios and Rubrics

Step by Step Guide to Assessing an Eportfolio Using a Rubric



Guidelines

Scan the rubric row, short-handing each cell in your head

Read the eportfolio evidence piece, always asking “are they doing the behavior in
cell one? Cell two? Cell three? Cell four?”

For each piece that is relevant to the rubric in the portfolio, determine a score.

Give the student the score for the highest cell you see solid proof of throughout
the portfolio

For instance, if there are three relevant pieces in the portfolio and two pieces
score a 3 and one piece scores a 2, give the portfolio a 3. Trust your gut when
averaging scores across multiple pieces in the same portfolio.



Reflection and Self-Assessment
Demonsirates a developing sense of self as a
learner, building on priov experiences to rispond
to new and challenging contescls (nay be evident
i dellasressment, reflective, or crealive work)

A Row in the Rubric

Ernwisions a future sdf (and possibly
rmuikes plans that build on past
experiences) that have ocourred across
rmultiple and diverse contexts.

Evalimtes changes in own learning over
time, recognizing comgilex contextual
factors (e, works with ambiguity and
risk, dieals with frustration, considers
cthical frameworks).

Articulates strengths and challenges
(within specific performances or events)
to increase effectivencss in different
contexts (through increased seif-
AWECTICSS).

Describes own performances with general
deseriptors of success and failure



The First Portfolio: http://goo.gl/rqzIB

MAKING THE DIFFEREMNCE

ORTFOLIO Michelle Zellers

COLLABORATE « REFLECT « INTEGRATE « DEMONSTRATE My Ponfc’l;a
Welcome Goals Philosophy Statement Work Showcase Resume

Welcome

Thank you for viewing my e-Portfolio. | recently graduated from the University of Michigan with a degree in Political
Science and English (emphasis in creative writing). | am pursuing a Master's of Fine Arts degree in creative writing at
Oregon State University beginning in the fall of 2009.

Please click on my work showcase to learn more about the skills | have developed in my roles as a creative writer,

grant writer, student organization coordinator and more. My goals and philosophy statement will tell you about how |
plan to apply those skills to my work in the future.

“I am thinking of how we can use what we have to invent what we need.”

Adrienne Rich, Leafels



First Piece from First Portfolio

M=.“.-HII OLIO

Creative Writing
Crafiing Fiction
and Poelry in
Undengraduate
‘Workshops
‘Wiiting &
Children’s Book
that was
Professionally
Published

Editing
Editing an Award-
‘Winning Student
MNewspaper
Shaping
Promational
Materials for
Innowative Health
Programs
Supporting the
Editors of &
Literary Magazine

Leadership
Facilitating Team
Mestings for 2
Student
Mewspaper Staff
Ins=piring
Involvement in
Community
Projecis

Strategy and Flanning

uilding the
Journalistic Skills
of Student
Reporiers
Developing
Funidiing

Strategies for Two

Michelle Zellers
My Portfolio

Inspiring Involvement in Community Projects
Introduction

Mo collaborative work gels done
without people of diverse talents
who believe in what the group is
doing as a whole. For some of
those members, information is
self-scught; participation  follows
naturally. For the vast majontly of
others, group involvement has to
J De inspired by another passionate
person. Theough my leadership
roles im & mumber of student
organizations, |'ve developed both
my philogsophy and ability n
motivating people 1o action.

When serving as the co-chair of the homeless shelter voluntesr program SWAT
Hunger (Students Working Against Today's Humger) for my community service
fratemity, | spoke about the program at chapter meetings, often with over 200 people
in attendance. | nesded to motivate members o choose the shelter, over many other
worlhvy projects, as the place to dedicate their time. When staffing a table for the
literacy group WE READ at an annual student organization fair, my goal was 1o recruit
new talent. | wanted 1o inspire wiiters and artists to craft children’s books for Detroit
elementary school students and engage volunteers in visiting classrooms fo read with
those children on a weekly basis.

Importance of Work

Al ihe  Shelter  Association,
wolunteer support for cooking and
serving is crucial to the success of
dally operstions and the oweral
functioning of the faclity on a
limited budget. And dependabiity— §% e P
amving with  eighl  dedicated
wolunteers at each monthly visit—
s ey 1o maintaining good relations with the shelter and reducing the stress of full-
time social workers.

MISSIOMN:

The WE READ literacy crganization pays for the professional publication of one book
each year and distributes copies free 1o Detroit elementary school students.
Recruiting talented writers and artists in the fall is thus essential to pulblishing a2
guality book in the spring. That quality book proves to grantors that we make the most
of our money and helps us deliver the best resulis to children in Detroit Public
Schools.

Tasks Completed

SWAT Hunger:
Began, when speaking at fralemity chapter meetings, by simply providing a
lorief summary of the program and a date and time for the next visit
‘When | realized voluntesr recruitment was not 28 essy as | had anginally
thought, started to speak in greater detail about the needs of the shelter
and why | personally cared about the organization

WE READ:
Staffed the WE READ booth at an annual student onganization fair for three
years
Talked 1o numerous individuals about my positive experiences as a wiiler
and voluntesr for WE READ, answered questions and encouraged
attendance at informational mestings

Impact

SWAT Hunger:
Sign-up sheats began to fill at chapter mestings, | no longer had to solicit
woluntesrs on an individual basis and all shefter visits ran smoothily
More chapter memibers appeared eager 1o have conversations with me about
the program
My fratemnity provided a steady flow of well-qualified volunteers for the
ahelter

WE READ:
Collectively, cur group has amassed a several page list of intereated
students at student organization fairs every year, leading to the recruitment
of talented and committed cohorls of authors, llusiralors and classroom
volunteers

Skills Gained ard Lessons Leamed

After repeated speaking experences at my community service fratemity’s chapter
mestings, | overcame my nervousness in conveying my personal excitement about &
program or cause. After providing people with only basic information failed to attract
encugh volunteers, | also leamed that motivating participation requires a creative,
proactive approach and constant adpstment.

Those lessons had @ meaningful impact on my recruitment skills for WE READ.
Especially by my second year at WE READ's recruitment tabde, | didn't hesitate to
express my enthusiasm about what the organization had done for me and what it
could do for other weiters, artists and volunteers. Thwough my posilive interactions
with many interested individuals, I've become excited about the role of inspiration in
organizational leadership. That interest has led me 10 take on the role of Lead Editor
of WE READ Publishing, for which one of my crucial responsibdities ks the recruitment
of campus weiters.

B\t Rened

For more on my involvement in WE READ, see...
‘Creative Writing—Writing a Children’s Book that was Professionally Published

Strategy and Planning—Strengthening a Literacy Organization for Underserved
Children



Applying Rubric to First Piece from
First Portfolio

One cell in the rubric speaks to “change in
own learning over time”

Reflection and Self-Assessment Envisions a future self (and possibly
Dlemonsirater a devedoping sense of self ara rmeakes plans that build on past
dearner, building on prior experinces to respend | experiences) thar have occurred acrdls
o new and challmging contescts fmay be evifeny | ruiltiple and diverse contexts.
i selacreriment, reflective, or crealive work)

iculates strengths and challenges Describes oan performances with gencral
(within specific performances or events) | descriptors of success and failure

wrease effectiveness in differenmt

exts (through increased sdlf-

FTETICSS).

Evalustes changes in oan learning over
time, recognizng complex contextual
factors (e, works with ambiguity and
risk, demils with frustration, considers
ethical frameworks).

Tasks Completed
SW,

hen speaking at fraternity chapter meetings, by simply providing a brief
the program and a date and time for the next visit

lunteer recruitment was not as easy as | had ariginally thought,

in greater detail about the needs of the shelter and why | personally
bout the arg ization

This piece of eviiénce fits a the level 3 cell
performance descriptors



Second Piece from First Portfolio

PME OrTrOLIO

Weldcome

Creative Writing
Crafting Fiction
and Poetry in
Undengraduate
Wiorkcshops

= Witing a
Children's Book
that was
Professionally
Published

Editing
Editing an Amard-
‘Winning Student
Mewspaper
Shaping
Promotional
Matesials for
Innovstive Health
Programs
Supporting the
Editors. of &
Literary Magazine

Leadership
Facilitating Team
Meetings for a
Student
Newspaper Staff
Inspiring
Involvernent in
Commumity
Frojects

Strategy and Planning
Building the
Joumnalistic Skils
of Student
Reporters
Developing
Funding
‘Strategies for Two
Hospital Units
Strengthening a
Literacy
‘Organization for
Underserved
Children

Goala Philogophy Statement

Michelle Zellers
My Portfolic

‘Work Showcaae Resuma

Writing a Children’s Book that was Professionally

Published
Introduction

Though I'd been declanng that |
wanted to be & witer since the
third grade, | decided around age
14 to underiske a larger project
outside of school. With my mom's
encouragement, | began a3
" children’s story weitten entirely in
limericks about the adventures of a
young Spanish gl who travels to
France. The goal was 1o start and
o finish a serous, sustained witing
endeavor and eventually submit 3
manuscript 1o pulblishers.

= Importance of Work

For me, weiting a manuscrpt and
researching ihe publishing indusiry
was the beginning of transiating the
sbatract desiie of becoming a

weiter into @ more concrete path. Realizing that people can wiite at any age withaut
any paricular qualifications, | decided that immersion in a senous attempt would
ultimatety be mone valuable than putting my aspirations on hod.

Tasks Completed

‘Wrote a children’s story tithed Maye's Megic Campet over the course of a year and
& half, finishing at age 15

Researched the publshing industry and specific publishers, wiote cover letters
and submitted copies of my manuscript

Recsived over 20 rejection letlers and set the work aside as faled first attemnt
During my freanman year of college, joined a University of Mchigan Meracy
organization called WE READ that paired student weiters with student artists to
create children's books for Detroit elementary school students

Collaborated with an artist on ilustration concepts and layout

Submitted the story to 3 WE READ annual contest that selects one book for
professional publication

Impact

Maya's Magic Carpet won the 2005 WE READ contest and became the
organization’s second publianed ook
500 copies were printed with funding from other community and campus groups
= Most were distributed free to Detroit elementary school students
+ (Odhers are sold on marketinonewauthors.com 1o benefit WE READ
| visited Detroit fourth and fiftn grade classrooms with the llustrator 1o talk about
the writing and illustrating process, read Maya's Magic Carped, facilitate small
group activities with students and sign copies of the book
Maya's Magic Carpet has been at such a5
BookExpo 2008 in Washington D.C. and the Bologna Children's Book Fair in
Bologna, Ialy

Zkills Gained and Lessons Leammed

By seeking publication at young agpe with a greatl deal of naivete, | guickly gained a
firstnand sense of the difficult world of commercial publishing. Though | faced one of
miy first major disapooiniments as a tesnage wiiter, | was able 1o see a langer fulure
for mry writing career that transcendsd any particular setbacks. In college, | reopensed
the door on something | considersed a failure 1o sesk a smaller scale publishing
ocpportunity. | leamed the value of remaining flexible in my visions when | ultimately
achieved my real goal: young readers for my story.

Though | joined WE READ for a personal opportunity, i was nol the expenence of
Feodding mmy own D00k inomy hands that hes besn most rewarding. Visiting classrooms,
shaning my story wilh students, signing their copies and leaming more sbout their
lives was e experence that got me passionately involved in whal our organization
does, Still a fiction writer and a post, | believe I'm a vastly improved writer from the
14-year-old who created Mapa's Megic Carpel. Thus, I'm mostly proud not of the end
product but my persistence in the process.

Bk Rend

For more on my imachement in WE READ, see...
Leadersip—Inspiring Involvement in Community Projects

Strategy and Flanning—Strengthening a Literacy Organization for Underserved
Children



Applying Rubric to Second Piece from
First Portfolio

Reflection and Self-Assessment Envisions a future sdf (and possibly
Demanstrates a developing sense of seff a5 a rmezkes plans that build on past

learner, building an prior experiences fo respond | expericnioes) that have ocourred acros
o ne and challonging contescts (way be evident | mmultiple and diverse contexts,

in sedf-assessment, reffective, or creative work)

iculzates strengths and challenges Describes own performances with general
1in specific performanees or events) | descriptors of suceess and failure,

rease effectiveness in different
exts (through increased self-

Evalimtes changes in own learning over
tirme, recognizing complex contextual (e
factors (eg, works with ambiguity and Lo i
risk, deals with frustration, considers
cthical frameworks).

Skills Gained and Lessons Learned

Introduction By seeking publication at young age with a great deal of naivete, | quickly gained a firsthand

sense of the difficult world of commerci ishi ugh | faced one of my first major
Though I'd been declaring that | wanted disappointments as a teenage writgsTWas able to see a larger f for my writing career that
to be a writer since the third grade, | transcended any particular setbachs_In college, | reopened the door gif something | considered a

decided around age 14 to undertake a failure to seek a smaller scale publishi value of remaining flexible in
larger project outside of s . With my my visions when | ultimately achieved my real goal: young readers for my story.

mom's encouragement,§ | began a
children's story written i j

limericks about the adventures of a Skills Gained and Lessons Learned
young Spanish girl who ftravels fto

France. The goal was to start and finish By seeking publication at young age with a great deal of naivete, | quickly gained a firsthand
a serious, sustained writing endeavor sense of the difficult world of commercial publishing. Though | faced one of my first major
and eventually submit a manuscript to disappeointments as a teenage writer, | was able to see a larger f writing career that

publishers. transcended any particular setbacks. In college, | re & door on something | consi
failure to seek a smaller scale publishing opportunig, | learned the value of remaining flexibl
my visions when | ultimately achieved my real goal: you



A Different Row in the Rubric

Connections to Experience
Comneets refevant excperionce and acadonic
Aengiilicge

4
Memningully synthesizes connections
arrong experiences oulside of the formal
classroom (rcluding life experiences and
acaderic expenences such as internships
arsd travel abroad) 1o deepen
understanding of Heds of study and 1o
beoacders con podrils of view:

2
Effectively selects and develops
exarmples of life experiences, deawn [rom
avariety of contexts (eg, famidly life,
Arlistic participalion, o wolvenent,
wirk expenence), 1o illuminate
conoepis theones) Trameworks of [ieds
of sty

Compares life experiences and acadernic
krorwdedie to infer differences, as well as
sirnilarities, and acknowledge
perspectives other than own,

1

Identifies conrections berween life
expericnees and those acadernic texts and
ideas perceived as similar and related
Loy O Inleresls,



The Second Portfolio: http://goo.gl/0zQ30

RELI?JDQ.E VISU AL AR’I‘S: m About Coursework Experience Senior Project Contact

ENGAGING TRADITION, PRACTICE, AND COMMUNITY

"VISUAL | AGES NOT ONLY VARIOUSLY i %,

&
N "
e,

.
.
~

| ATTR?;;T&;HJGHTEN. WARN, SHOCK, DELIGHT,
§ CONSOLE, AND ADMONISH US, ?
UEY SHAPE AND FORM US, e
R ATTENTIVE AND IMAGINATIVE e
INTERACTION WITH THEM."

-

BY O

- ROBIN M. JENSEN

ABOUT THE MAJOR




The First Piece from the Second
Portfolio

RELIGION y1quUAL ARTS:  Fome  sbot  Courenark Senfor Project

Final Project: Worship, Art, and Community




Applying Rubric to Second Piece from
Second Portfolio Part One

3 F3 L
Connections to Experience Meaningfully synthesizes connections ffertively selects and develops Compares life experienoes and academic | Identifies connedions between life
Connects relevant ecperisne and acadensis armong experiences outside of the formal mples of life experiences, drawn from | knowledge wo infer differences, as well as | experiences and those academnic vets and
demomiecize dassroom (induding life experences and | a Wriay of contexts (eg, famidly life, sirnilanities, and acknowledge ideas perceived as similar and related
acaderic experiences such as internships | artfitic participation, cvic iivolvernent, | perspectives other than o, Loy CrwTL i erests.
arxd travel abroad) 1o deepen k expenience], 1o illaminate
understanding of Helds of soudy and o wepits theories, frameworks of felds

broaden own points of view:

I wanted to make this exhibit a way that | can share my faith, my reflection, my art with others in way that would be meaningful in their own lives. I've done so much

thinking about this in my time at St. Olaf and thought it would be a good way to share what |'ve been leaming and discovering. As an artist in the church, | want the art to

be a resource, a tool for spiritual growth and experience. |

individudrs
in the world, it's just through my lens, my life and way of 5t o ' — oL o | just hope that people take the time to stop not

just look, but see.



Applying Rubric to Second Piece from
Second Portfolio Part Two

> K 1
Connections to Experience Meaningiully synthesizes connections ffectively selects and develops Compares life experiences and academic | Identifies connedions between life
Commects relevant experionce and acadonis among experiences ouside of the formal roples of life experiences, drawn from | knowledge wo infer differences, as wdll as | experiences and those acadernic texts and
demomiecize dassroom (incduding life experiences and | avilay of contexts (eg, famidly life, sirnilanities, and acknowledge ideas perceived as similar and related
acadermic expenences such as infernshipe | artifiic participation, avic imvolvernent, perspectives other than own LEw Crwl InLEresls.

and travel abroad) 10 deepen W
understanding of [elds of soudy and o
Frroacders oo points of view:

expenence), 1o illominate
wepits theories, frameworks of felds

A stuy:

They Appear and Fade

Reflection
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