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Today’s Agenda 

• Why and What Rubrics 
• Rubric Calibration Preview 
• Building a Culture of Rubric Assessments 
• Why ePortfolios 
• ePortfolios in Practice 
• Q & A 

 



Gathering meaningful, 
useful, and sustainable 

assessment  

WHAT COUNTS AS GOOD (ENOUGH) 
EVIDENCE?: 



• Balancing Summative and Formative 
– Summative = Assessment at the end of a program/year/college 

career to measure total learning gains 
– Formative = Assessment done at intervals within the process 

• Balancing Direct and Indirect 
– Indirect = Assessment student’s perceived learning based 

questions asked of them 
• National Surveys: NSSE, CIRP 
• Local Surveys, Course evaluations  
• Focus groups 

– Direct = Assessment of student’s demonstration of learning 
based upon student developed artifacts 

• Writing samples, reflections papers, journals,  
• Policy papers, information booklets, non-text products of 

student work (videos, art projects, tutorials) 
• CLA, VALUE Rubrics, Portfolios 

FROM CREATION TO CAPTURE:  
MEASURING LEARNING & IMPROVEMENT   



Example of 
Process  

Step 1: All Gen Ed Courses reported as addressing and 
assessing Info. Tech. Literacy identified as potential courses 
from which to request artifacts. (54 courses) 

Step 2:  Of courses identified, approx. 20% were randomly 
selected for sample (10 courses, 36 total sections) 

Step 5:  Artifacts submitted to Director of Learning Outcomes 
for scoring. (66 artifacts) 

Step 4:  Start of semester, department chairs notified of 
courses in from which artifacts were to be requested.  Chairs 
worked with individual faculty to fulfill request. 

Step 3:  Within each selected course,  2 students randomly 
selected by roster # to submit artifacts (74 artifacts) 

Step 6:  Faculty scoring team met at the close of spring semester 
for a norming session and scoring. (62 artifacts) 

From: Carroll Community 
College 

Flow chart of sequential 
steps in the request, 
submission, and scoring of 
student artifacts for 
Learning Goal 4: 
Information and technology 
literacy.  



Commonalities among rubrics 

• Motivated by:  
– Need for among-campus communication 
– Mobile students 
– Belief that, in spite of uniqueness, core outcomes 

are shared 
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Rubrics - Definition 
• Etymology: Red (ochre) 
• Red markings used as directions in 

religious services 
• Red markings by teachers on student 

assignments 
• A formal scoring tool 
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Terminology 

Descriptors 

Levels 

Criteria 

Rubric: A scoring tool 
used in assessment. 



Learning 
Activities 

Standards 

Why Rubric 

Clear 
Expectations 

Accountability Assessments 

Analysis 
Understanding of 
Student Learning 



AAC&U Perspectives 

• Standards-based Assessments vs. 
Standardized 

• Faculty Developed 
• Focused on Competence vs. Deficits 
• Based on Student Work 
• Demonstrated over time vs. Snapshot 
• VALUE Rubrics 



Overcoming Objections 
Common Objections: 
 
• Rubrics are misunderstood: “I use rubrics all the time, mine just 

look different.” 
• Too Restrictive: “I can’t grade the way I’m used to” 
• Too Structured: “What if I forget to include a criteria?” 
• Handling exceptions: “I don’t know how/what I’m going to grade 

until I get student submissions.” 
• Institutional rubrics: “They don’t work for me.  That’s not how I 

teach my students.” 
• Where do I begin? “I don’t mind using them, but I need resources” 
• “THEY’RE TOO MUCH WORK.” distribution, grading, printing, etc. 



Overcoming Objections 

• Student gets a B on a paper.  Does she realize 
her strengths and weaknesses? 

• Do the department or program know of its 
students strengths and weaknesses?  Does the 
institution know? 

• Certain technologies can help 
 



Accountability 

• Limits in standardized assessments 
• Data collection 
• Course, program and institutional 

effectiveness 
• Meeting standards 
• Aligning with internal and external outcomes 
• Accreditation 





•Rubrics Basics 
 
 
Criteria 

VALUE Rubrics & Assessment 



•Rubrics Basics 
 
 

Levels 

VALUE Rubrics & Assessment 



•Rubrics Basics 
 
 

Performance  
Descriptors 

VALUE Rubrics & Assessment 



THE GROUND RULES 
 
 *This is not grading. 

*We are not changing the rubric (today). 
*Our work is time sensitive. Go with your  instinct. 
*Think globally about student work and about the 
 learning skill.  Think beyond specific 
 disciplinary lenses or content. 
*Start with 4 and work backwards.   
*Pick one performance benchmark per criterion. Avoid 
 “.5”.   
*Zero does exist.  Assign “0” if work does not meet 
 benchmark (cell one) performance level.  N/A 
 exists.  Assign “not applicable” if the student 
 work is not intended to meet a particular 
 criterion. 
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What Difference can an 
ePortfolio Make? 

What does it take for 
ePortfolio to make a 

difference? 



What Difference? 



What Difference? 

Support for an emergent proposition that the 
most powerful ePortfolio practice is inherently 
connective and integrative; and that part of 
what it does is connect and enhance the impact 
of other High Impact Practices. In this sense, 
ePortfolio could be understood as a “Meta-High 
Impact Practice.” – Bret Eynon 



What Difference? – 
Completion/Graduation 



Reflection in ePort 

• Our definition: Reflecting involves connecting 
evidence of learning to expectations for 
learning to discover and describe intellectual 
change. 

• Elements of reflection: 
– Evidence 
– Connections 
– Intellectual growth 
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What Difference? 
Reflective Practice 

•  Connect diverse course-based experiences & build reflective skills. ePortfolio-
based reflections at Pace University's (2014) Media and Communication Arts 
graduate program begin as “lower level reflection” on specific artifacts; a reflective 
essay completed at semester’s end elicits “higher level reflection,” asking students 
examine their own strengths and weaknesses.  Staged assignments in Salt Lake 
Community College's (2014) Geospatial Program move students from simple 
process-based reflections to more integrative reflection and synthesis by the end of 
the program 
•  Link course-based learning to co-curricular learning and advisement. At Rutgers 
University’s (2014) Douglass College, advisors structure ePortfolios to help students 
connect academic pathways to co-curricular programs and service learning, building 
leadership skills. At CUNY’s Guttman Community College (2014), advisors use 
ePortfolio to support educational planning and the transition to college life. 
•  Connect their learning to academic competencies and professional standards. 
Boston University’s (2014) College of General Studies uses ePortfolio to help 
students understand, focus on and document growth around key Gen Ed 
competencies.  In the  Nursing courses at Three Rivers Community College (2014), 
students use reflection to help demonstrate the ways they have met professional 
accreditation requirements. 

 



What Difference? 



What Difference? 
Reflective Pedagogy 

•  Peer response and social interaction deepen individual work. In 
Guttman Community College’s (2014)“Arts in NYC” assignment 
students are asked to respond to each other’s comments via the 
course ePortfolio and use each other’s ideas to generate insight 
and analysis into their own writing.  A staged reflective process is 
used in Northeastern University’s (2014) Master’s level education 
courses, starting with social exchange and leading towards more 
individual reflections.  
•  Team-based work creates a collectively produced artifact. In 
Boston University’s (2014) General Studies second year capstone 
team project, students spend the last four weeks of their 
sophomore year working in groups of 5-7 to research a 
contemporary problem and creates a presentation that describes 
the problem and its contexts and proposes a real-world solution.  
Using an ePortfolio facilitates the collaboration and shares the 
presentations for review by the class.  



What Difference? 
Reflective Pedagogy 

• The use of an external audience raises the stakes on production. For 
example, the University of Delaware (2014) has teacher candidates 
create a “defense of mastery” presentation-style ePortfolio for 
review by external viewers, creating a high stakes setting that 
replicates a position interview process.  

• The formation of students into an expert-like knowledge 
community of practice engages students with their learning.   In 
Pace University’s (2014) microbiology course, students spend eight 
weeks developing expertise on a species of bacteria, which they 
present as a resource to other courses using ePortfolio.  In IUPUI’s 
(2014) art history capstone course, students engage in an extensive 
peer review process of each other’s portfolios and reflect on what 
they saw and learned...and that research is a way of thinking rather 
than a page and word limit. Portland State senior capstone 
interdisciplinary expertise to a common task. 

 



“My instructor provided useful feedback 
on my ePortfolio” 

• when students know instructors are looking at 
their ePortfolios, the value of the experience 
deepens (α =.82). Across three semesters, 75.1% 
students with high levels of instructor feedback 
Agreed or Strongly Agreed with the statement 
“Using ePortfolio has allowed me to be more 
aware of my growth and development as a 
learner.” For students with low levels of instructor 
feedback, the comparable figure was 32.4%.  



Professional Development 

Faculty observed that they gained 
new insights into the way students 
interpreted and completed 
assignments. They also reported 
being able to more comprehensively 
gauge students’ knowledge 
acquisition based upon reading 
students’ reflections in addition to 
reviewing the students’ work and 
adjusted their curricula accordingly. 
-U of Delaware 

- assembling what we’re 
calling ePortfolio Support 
Cohorts.… groupings of 
faculty who are facing the 
common challenge of how 
best to integrate the 
ePortfolio into their 
General Education courses. 
Members of the cohort 
share draft assignments 
and reflection prompts 
with the group, and receive 
feedback from their 
colleagues as well as from 
the cohort leader. - SLCC 



“Integrative learning depends on 
integrative planning.”  

…scaling involves broadening and expanding ePortfolio practice by 
connecting ePortfolio implementation to programs and majors, and 
integrating with institutional initiatives, such as General Education, 
outcomes assessment, and high-impact practices.  ePortfolio 
initiatives provide a context for bringing together stakeholders from 
across boundaries by creating a network of connections that are 
responsive to the ecosystemic nature of institutions.  By their 
integrative nature, ePortfolio initiatives foster collaborations across 
silos, connecting faculty, academic staff, student affairs professional, 
advising, writing centers, technologists, librarians, employers, alumni, 
internship coordinators, community partners, and many more 
 

Randy Bass 2014 



ePortfolios Many Uses 



CAMPUS EXAMPLES 
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The Time is Right … 
 Assessment practices are changing to include… 

• Qualitative – not just quantitative  

• Formative – not just summative 

• Performance over time – not just one course, one test 

• Sophisticated skills and responsibilities – not just 
knowledge 

• Problems with multiple solutions – not just “right” 
answers  



 What Works in Facilitating Interdisciplinary Learning in Science and Mathematics, 
AAC&U, 2011 



Learning Revealed Through Eportfolios and Rubrics 

Step by Step Guide to Assessing an Eportfolio Using a Rubric 



Guidelines 
Scan the rubric row, short-handing each cell in your head 
Read the eportfolio evidence piece, always asking “are they doing the behavior in 
cell one? Cell two?  Cell three?  Cell four?” 
For each piece that is relevant to the rubric in the portfolio, determine a score.   
Give the student the score for the highest cell you see solid proof of throughout 
the portfolio  
For instance, if there are three relevant pieces in the portfolio and two pieces 
score a 3 and one piece scores a 2, give the portfolio a 3.  Trust your gut when 
averaging scores across multiple pieces in the same portfolio. 



A Row in the Rubric 



The First Portfolio:  http://goo.gl/rqzIB 



First Piece from First Portfolio 



Applying Rubric to First Piece from 
First Portfolio 

One cell in the rubric speaks to “change in 
own learning over time” 
 
 
 
 
 
 
This piece of evidence fits a the level 3 cell 
performance descriptors 



Second Piece from First Portfolio 



Applying Rubric to Second Piece from 
First Portfolio 



A Different Row in the Rubric 



The Second Portfolio:  http://goo.gl/OzQ3o 



The First Piece from the Second 
Portfolio 



Applying Rubric to Second Piece from 
Second Portfolio Part One 



Applying Rubric to Second Piece from 
Second Portfolio Part Two 
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